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Abstract 
The United States multiracial population is a fast-growing portion of our population. As 
the multiracial population grows, so does the need for multiracial representation within books. 
This study analyzed the representation of multiracial individuals in children’s picture books for 
ages newborn-8. I identified 75 board and picture books published in the United States between 
the years 2009 and 2019 that feature mixed race characters. The identified texts were analyzed in 
a critical content analysis using a framework based upon Critical Race Theory. Through this 
framework, I examined how multiracial characters in the texts are portrayed, the power 
dynamics, and what the texts says about various aspects of culture, including race and class. I 
also analyzed the authors and illustrators of the selected books, looking closely at the role that 
this plays in the dynamics presented in the texts. The data collected showed that, currently, there 
are few books that offer multiracial windows and mirrors and the overwhelming majority of the 
picture books that were identified did not provide specific cultural information. The findings 
suggest that the 9 million Americans who identified as multiracial on the 2010 census are not 
seeing themselves represented, in diverse, authentic, and varied ways, in children’s picture 
books. There is a large need for more literature featuring multiracial characters from all 
backgrounds created by authors/illustrators who share the same background.  





Since the very first census in 1790, the United States government has always included a 
question regarding race in the census (US Census Bureau, 2018). However, these questions 
regarding race were not always entirely reflective and inclusive of the population. Individuals did 
not have the option to select and identify with more than one racial category on the US census 
until the year 2000 (Parker et al. 2015). In the 2000 census, the mixed race population was 
reported to be at about 6.8 million people, and by the time of the 2010 census, this population 
grew to 9.0 million people (Jones & Smith, 2001; Jones & Bullock, 2012). The United States 
multiracial population is a fast-growing portion of our population. As the multiracial population 
grows, so does the need for multiracial representation within books.  
Books often serve as artifacts of the society, culture, and time that they were written in. 
For children, books, particularly picture books, can be tools for identity exploration and 
formation, as well keys to understanding their world (Pires, 2011). It is essential that the books 
that children look to for answers and entertainment are diverse and representative. Every child 
should be able to see themselves and others authentically depicted within the pages that they 
read. Multiracial children are no exception to this.  
This study sought to explore the representation of multiracial characters within children’s 
picture books. Specifically, I addressed the following questions:  
• What is the representation and depiction of multiracial characters in children’s picture 
books? 
• Who is creating the picture books that feature multiracial characters? 
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Literature Review 
 
 There is a very limited amount of research that specifically explores multiracial issues 
and characters in literature (Chaudhri & Teale, 2013). Sands-O’Connor (2001), Smith (2001), 
and Chaudhri and Teale (2013) have all examined multiracial characters in literature. All three 
articles highlight the need for more books featuring a diverse range of multiracial characters in 
order to provide mirrors and windows for the growing US multiracial population. Chaudhri and 
Teale specifically found that the few books that were available, were not entirely representative 
(Chaudhri & Teale, 2013). In the 90 books that Chaudhri and Teale analyzed in their study, the 
most frequent depiction was that of a teenage, female, African American-white biracial 
protagonist (Chaudhri & Teale, 2013). The 9 million Americans that self-reported as multiracial 
on the 2010 census identified with a broad range of multiple-race combinations, African 
American-white was not the only one (Jones & Smith, 2001). Similarly, Sands-O’Connor found 
that books depicting multiracial characters had many of the same characteristics (Sands-
O’Connor, 2001). In this case, Sands-O’Conner specifically found that the majority of picture 
books depicting multiracial characters focused on difference and physical space between the 
character’s racially different parents (Sands-O’Connor, 2001). 
 Smith and Chaudhri and Teale were easily able to categorize the books that they 
examined, again highlighting the overall lack of diversity in the area. Smith created the following 
categories: celebrating multiracial identity, identity conflicts, interracial romance, transracial 
adoption (Smith, 2001). Smith also noted that a sub-category of books that feature multiracial 
characters whose ethnicity is not the primary issue or theme was starting to arise (Smith, 2001). 
Twelve years after Smith’s article, Chaudhri and Teale’s research had Smith’s emerging sub-
category as one of the main three categories that was used to categorize the books examined in 
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the study. Chaudhri and Teale’s three categories were: Mixed Race In/Visibility (MRI/V), Mixed 
Race Blending (MRB), and Mixed Race Awareness (MRA).  
 Sands-O’Connor, Chaudhri and Teale, and Smith all, through their various findings, 
highlight the general lack of diversity within literature featuring multiracial characters. Chaudhri 
and Teale discovered a typical depiction of the protoganists (Chaudhri & Teale, 2013). Sands-
O’Connor found difference to overwhelmingly be a major theme (Sands-O’Connor, 2001). 
Smith found that the books that she examined easily fit into one of three categories (Smith, 
2001). Examining these different findings together and given the limited amount of literature 
featuring multiracial characters that exists to begin with, it seems very unlikely that the quickly 
expanding multiracial American population is able to easily walk into a book store, classroom, or 
library and find a story that accurately reflects them.  
Overall, the examination of the research that focuses on multicultural characters in 
literature reveals a strong need for more research in all aspects of the topic. Children’s literature 
featuring multiracial characters is very limited, and the variety within this is limited even further. 
Depictions of multiracial individuals tends to follow a certain script and deliver certain 
messages. This isolates a large swath of the 9 million Americans who identified as multiracial on 
the 2010 US census but do not fit within the mold that is set out there by the available literature. 
The existing literature concludes that the necessity for more literature featuring multiracial 
characters from all backgrounds is necessary in order to provide windows and mirrors (Sims 
Bishop, 1990) for this portion of the population. Future research is also needed in order to 
continue to bring multiracial representation to the forefront of conversations regarding diversity 
and representation in children’s literature.  




 The first step in this study was to identify a list of titles that featured relevant content and 
met the criteria necessary for this study. Three parameters were used to guide the search and 
consolidate a list: book format (picture books), publication date (2009-2019), and the inclusion 
of multiracial character(s) or themes.  
 There is limited literature on multiracial representation in children’s literature. The 
literature that does exist, closely examined books intended for children ages 9-14 (Chaudhri & 
Teale, 2013). Picture books are a format that are generally published for children ages 4-8. In 
choosing to analyze picture books, a large gap that existed in the literature and research on 
multiracial representation would be addressed. Picture books are often the literature that is used 
inside of classrooms (Tunks et al., 2015). Analyzing multiracial representation that exists in 
children’s picture books offers a stepping stone towards a broader understanding of what may be 
in classrooms.  
The publication date range of 2009-2019 was chosen with the purpose of identifying and 
analyzing the books that are currently available to the public to purchase in bookstores, online, as 
well as in libraries. The date range of 2009-2019 was also chosen with the intention of analyzing 
the most current form of representation. Texts from prior to this date range would be 
representative of multiracial depictions and representation from the previous decade. 
 The inclusion of multiracial character(s) or themes as a criterion for the study works 
specifically to narrow the scope of the study as well as to give the study a purpose. In including 
this as a criterion, picture books that were labeled by search engines, databases, organizations, 
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and individuals as including multiracial character(s) and/or themes would be identified for the 
study. 
 The databases, websites, and collections that were searched were selected to be 
representative of official and professional records as well as the collections that parents and 
guardians would most likely search. The databases, collections, and websites searched were the 
Library of Congress, the Cooperative Children’s Book Center, We Need Diverse Books™, 
Multicultural Children’s Book Day, Goodreads, Pinterest, and Amazon. 
The Library of Congress’ digital database was searched first. For this search, the phrase 
“Racially Mixed People-Fiction”, used by Chaudhri and Teale (2013), was used. The search was 
then refined by limiting the results to “Book/Printed Material” for the original format and a date 
range of 2009-2019. A total of twenty-one books were identified from the Library of Congress. 
Next, the Cooperative Children’s Book Center (CCBC) was searched. The CCBC’s list of 
Recommended Picture Books Featuring Multiracial Families yielded twenty-three books. The 
following phrases were used to search the remaining databases, collections, and websites: 
multiracial, multiracial picture books, multiracial children’s books, mixed, mixed picture books, 
mixed children’s books, mixed race, mixed race picture books, mixed race children’s books. 
Thirty-five books were identified from Multicultural Children’s Book Day. From Goodreads, 
seven books were identified. We Need Diverse Books™, Pinterest, and Amazon all yielded one 
book each.  
After an initial examination, fourteen books were determined to not be narratives that 
were relevant to the research and were excluded from the final sample of books. The text 
identification identified a final total of seventy-five books (Appendix A). 
 
MIRRORS OF OUR OWN 10 
Analysis 
 The seventy-five books identified were the subjects for a critical content analysis. I used 
the Mendoza & Reese (2001) framework, based on critical race theory to analyze the texts.  The 
researcher used the questions that the Mendoza & Reese (2001) framework developed to guide 
the critical analysis of the representation of multiracial characters within children’s picture 
books. I also researched the authors and illustrators of the picture books using information in the 
books and the Internet. The Mendoza & Reese framework was not designed for the analysis of 
children’s picture books, for this reason I used the modified framework employed in a 2016 
study by Mann-Boykin. This modified framework eliminated the following questions from the 
Mendoza & Reese (2001) framework: “What are the consequences of certain behaviors? What 
behavior or traits are rewarded, and how? What behaviors are punished, and how?” and “How is 
language used to create images of people of a particular group? How are artistic elements used to 
create those images?” (Mann-Boykin, 2016). I further adapted this modified framework by 
modifying the questions “What do this narrative and these pictures say about race? Class? 
Culture? Gender? Age? Resistance to the status quo?” to focus on content relevant to the study 
by eliminating the questions regarding class, gender, and age. I collected details, quotes, and 
notes from the picture books for each question in the data collection chart below. 
 





individuals or as 
caricatures? 
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information? Or 
does it follow 
stereotypes? 
Who has the power 
in this story? What 
is the nature of their 
power, and how do 
they use it? 
    
Who has wisdom? 
What is the nature of 
their wisdom, and 
how do they use it? 
    
Who has written this 
story? Who has 
illustrated it? Are 
they inside or 
outside the groups 
they are presenting? 
    
Whose voices are 
heard? Whose are 
missing? 
    
What do this 
narrative and these 
pictures say about 
race? Culture? 
Resistance to the 
status quo? 









Depiction of Character(s): Individuals or Caricatures   
 The Oxford English Dictionary defines “caricature” as “An exaggerated or debased 
likeness, imitation, or copy, naturally or unintentionally ludicrous” (2020). Each picture book 
was analyzed and classified as presenting individuals or caricatures based on their depiction of 
the multiracial character(s). I determined that seventy-one, 94.7%, of the picture books depicted 
their multiracial characters as individuals. Several books, such as Niko Draws a Feeling (2017), 
did so by giving the multiracial characters distinct personalities and interests. Niko, the 
multiracial character in Niko Draws a Feeling (2017), loves to draw abstract pictures. He 
expresses feelings, ideas, and moments through colorful swirls and shapes, even though they are 
often not understood. In introducing the multiracial character in this way, the author/illustrator 
humanized him and ensured that he was depicted as an individual. Some books depicted their 
multiracial characters as individuals through the illustrations. Blackout (2011), which is set up in 
a style/format similar to graphic novels, portrays its multiracial characters, as well as its other 
characters from the non-dominant culture, as individuals by giving them all distinct looks, 
personalities, and interests through the illustrations in the book (See example Figure 1 and Figure 
2). 
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Figure 1: An illustration from "Blackout" (2011). The multiracial main character can be seen in the top left window. The other 
members of the family, the sister, mother, and father. Each character is depicted with a particular style and interest. 
 
Figure 2: An illustration from "Blackout" (2011). Here, the multiracial character and their family is shown in the midst of their 
neighborhood. Each character shown in this scene is unique in their depictions, interests, and roles. 
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The remaining three books, 4%, portrayed the multiracial characters as non-human 
entities. Violet (2009) by Tania Duprey Stehlik explores multiracial themes through the main 
character Violet, a purple little girl, who is a “mixture” of her blue dad and red mom. Similarly, 
Mixed (2018) by Aree Chung portrays characters as colored dots, with Green being the mixed 
child of Yellow and Blue. Spork (2010) by Kyo Maclear, has a main character who is a spork, 
the “child” of a fork and spoon. These did not quite fit in with the category of caricatures, as the 
characters themselves were not exaggerated or outrageous. However, in intentionally portraying 
multiracial people as non-human entities, the individuals that are outside of the mainstream 
culture, in this case, the multiracial characters, are not quite depicted as individuals either. 
Cultural Information: Significant or Stereotypical 
 Rudine Sims Bishop defines books that are culturally-specific as illuminating “the 
experience of growing up a member of a particular, non-white cultural group” (1993). This 
specific information can be representative of a variety of cultural aspects of a group, such as 
language, religious beliefs/practices, values, behaviors, and events. Books that share 
stereotypical information present “A preconceived and oversimplified idea of the characteristics 
which typify a person, situation, etc.” (Oxford English Dictionary, 2020). Out of the seventy-five 
picture books that were analyzed, fifty-three of the books, 70.7%, had neither specific cultural 
information or stereotypes. Sonya’s Chickens (2015) provides an example of this. The story 
focuses on a young multiracial girl, Sonya, and the lessons she learns by caring for her chickens. 
No specific location, cultures, traditions, or racial background is shared, a reader only knows that 
Sonya is multiracial through the illustrations. At the same time, the book includes no 
oversimplified portrayals. The characters, especially Sonya, are nuanced in their appearances, 
personalities, and emotions.  
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Twenty of the books analyzed, 26.7%, were determined to include specific cultural 
information. Authors and illustrators depicted this cultural information in a variety of ways. 
Chicken Soup, Chicken Soup (2016) by Pamela Mayer shares specific cultural information 
through food. In the book, Sophie visits both her Chinese grandma, her Nai Nai, from her dad’s 
side, and her Jewish grandma, her Bubbe, from her mom’s side. Both grandma’s have a recipe 
for chicken soup. Nai Nai’s soup features wontons while Bubbe’s uses kreplach. Sophie loves 
both and finds a way to combine them to celebrate her dual heritage. Actual recipes for “Bubbe 
and Nai Nai’s Chicken Soup”, “Bubbe’s Kreplack”, and “Nai Nai’s Wontons” are included at the 
end of the story. My Two Grandads (2011) by Floella Benjamin shares cultural information in a 
similar fashion, although it highlights music instead of food. Some of the books, such as Anna 
Hibiscus’ Song (2011) by Atinuke, share cultural information through illustrations. Taking place 
in Africa, illustrations throughout the book show plants, fabric patterns, clothing, animals, and 
work/activities, such as pounding yam, that are specific to the culture of the region (See example 
Figure 3). 
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Figure 3: Illustration from "Anna Hibiscus' Song" (2011) in which specific cultural information is shared through the inclusion 
of specific patterns, clothes, animals, and plants. Here, Anna Hibiscus watches her aunties pound yam. 
 
Ten of the books analyzed, 13.3%, included stereotypical information or depictions. My 
Mom is a Foreigner, But Not to Me (2013) shares the narrative of several children talking about 
the habits and traditions of their “foreign” mothers. In the limited format of the picture book and 
rhyming lines, and the wide variety of cultures that the author/illustrator are trying to cover, the 
cultural information shared is breezed over with lines such as “We eat funny kinds of foods 
sometimes. I love it. It tastes GROSS. My Grandma made it, she taught my Mom. I PUT IT ON 
MY TOAST!”. Generalizations such as these, limit and downplay the cultural information 
shared. 
The other nine books that present stereotypes were found to be aligned specifically to 
multiracial stereotypes. A 2020 study found that attractiveness and not fitting in/belonging were 
common stereotypes that were given to multiracial individuals (Skinner et al., 2020). Snowflakes 
(2013) follows Mia, a multiracial little girl who moves to the country side to live with her 
grandmother. Mia, who is darker skin, expresses feeling out of place and different in the country, 
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where all the other children are white. Spork (2010), which addresses multiracial themes/topics 
through the depiction of a spork as the multiracial character, includes lines such as “But Spork 
stuck out” and “…Spork sighed and thought, ‘It must be easier to be a single thing.’”. Chyna’s 
Doll (2018) provides a third example of this (See example Figure 4).  
 
Figure 4: Pages from "Chyna's Doll" (2018) showing the main multiracial character Chyna struggling with feelings of not fitting 
in/not belonging. Aligning with a multiracial stereotype. 
 
Power and Wisdom: Who Holds It? 
 The researcher found that the majority of the children’s picture books had the multiracial 
character(s) holding power (Table 1). Fifty-nine out of the seventy-five (78.6%) picture books 
analyzed depicted the multiracial characters’ holding power. Thirty-six of the multiracial 
characters dictate the story themselves, and thirty-four make key decisions, such as determining 
how to respond to a problem (Table 2). One of the books that does this is The Princess and the 
Pony (2015). Putting a fairytale twist on multiracial themes, the picture book focuses on the story 
of Princess Pinecone, a multiracial warrior princess. Throughout the story, Princess Pinecone 
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makes key decisions for herself, influencing the arch of the story. When she receives a pony that 
is short, round, and not at all what she asked for/imagined, she could give up in frustration. 
Instead, she tries to teach the pony how to be a warrior. This allows her to ultimately end up in a 
position where she is able to enter into the great battle and learn the ultimate lesson of the book. 
The parents of the multiracial characters were determined to have power in eight (10.7%) 
of the children’s picture books (Table 1). The parents that held power dictated the story in three 
books, influenced the multiracial characters emotions/thoughts in one book, made key decisions 
in one book, and held societal power in four of the books (Table 3). One Word from Sophia 
(2015) focuses on Sophia, the multiracial main character trying to convince her parents, 
grandma, and uncle to allow her to have a giraffe for a pet. In this case, the parents have the 
power to make the key decision of allowing Sophia to have a pet giraffe, as well as the societal 
power that parents/adults hold in relation to children. 
I identified the narrator as holding the power in five out of the seventy-five (6.7%) books 
analyzed (Table 1). In all five books, the narrator dictated the story (Table 4). Four books (5.3%) 
were identified as depicting society holding power (Table 1). In all four of these books, society 
used its power to “other” the multiracial characters (Table 5). In Mixed (2018), Yellow and Blue 
are criticized and “othered” by the other colors when they become inseparable and decide to 
“mix”, resulting in the birth of Green (See example Figure 5).  
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Figure 5: An illustration from "Mixed" (2018) shows the rest of the color society "othering" Blue and Yellow for mixing. 
 
Outside of the multiracial characters’ parents, other adults included in the texts, such as 
grandparents, teachers, and extended family members, were depicted as holding power in ten of 
the seventy-five (13.3%) books analyzed (Table 1). Seven of these depictions showed other 
adults as holding societal power. Other adults were also depicted as dictating the story, 
influencing the multiracial characters’ emotions/thoughts, and making key decisions each in one 
book (Table 6). Again, this can be seen in the depictions of the other adults in One Word from 
Sophia (2015).  
Eleven books had no power dynamics included. Given the age range and length of picture 
books, some books, such as Alphabet Family Soup (2017) and Baby’s First Words (2017), did 
not have an elaborated plotline. As a result, power dynamics were not depicted. 
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Similar to the results of who held the power, I found that multiracial characters were 
depicted has holding wisdom in the majority of the books analyzed (Table 7). Thirty-six out of 
the seventy-five books (48%) depicted multiracial characters as holding the wisdom. In thirteen 
of these depictions, the multiracial character was shown as possessing or acquiring a greater 
understanding of themselves or a situation. In eleven depictions, the multiracial characters used 
their wisdom for self-acceptance and self-love (Table 8). Honeysmoke: A Story of Finding Your 
Color (2019) is an example of this. Throughout the book, Simone, the multiracial main character, 
searches for a word to describe herself. She seeks answers from many people, but discovers that 
she herself holds the wisdom to love and accept herself (See example Figure 6). Multiracial 
characters cultivated connections and deepened their relationships to their culture(s) through 
their wisdom in five depictions. Four multiracial characters used their wisdom to understand or 
relate to their families. Multiracial characters were also depicted as using their wisdom as a 
societal tool, for empowerment, comfort, connecting to nature, to set norms, entertain 
themselves, engage in self-care, and deepen their understandings of friendship or love once 
within the seventy-five books analyzed (Table 8). 
 
Figure 6: Pages from "Honeysmoke: A Story of Finding Your Color" (2019). Here, the multiracial character is depicted as the 
only one in the book who had the wisdom to describe herself. Allowing her to celebrate, accept, and love her multiracial identity. 
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I identified seven books (9.3%) in which the narrator held the wisdom (Table 7). In four 
of the depictions, the narrators used their wisdom to cultivate connections. Three narrators’ 
wisdom aided them in deepening family understandings or connections. Two depictions showed 
the narrator using their wisdom to connect to or understand nature. Self-love, self-acceptance, 
and a societal tool were all ways that narrators used their wisdom once (Table 9). 15 Things Not 
to do with a Baby (2015) is one example of the narrator having wisdom. In this case, the narrator 
gives advice on what to do with a new baby, providing a deeper understanding of family. 
Starting off the book, the unnamed narrator says, “Congratulations! You now have a baby in 
your family. You will make each other very happy, but you must remember these simple rules”. 
The narrator then goes on to give tips such as “Don’t…peg the baby on the washing line, or send 
him up in a hot air balloon.” This advice is mainly directed at the multiracial sibling of the new 
baby, who can be seen in every illustration. 
Parents of the multiracial characters held wisdom in seventeen of the seventy-five 
(22.7%) books analyzed (Table 7).  Parents were shown as using their wisdom to impart self-
acceptance or self-love onto their children six times. Parents were shown as possessing a greater 
understanding of themselves, their child, or a situation and used their wisdom to aid their child in 
understanding in four instances. Parents used their wisdom to comfort their children or to share 
their culture in three books. Parents’ wisdom was shown as being used as a societal tool or to 
build family relationships in two of the seventy-five books analyzed (Table 10). One book 
showed parents using their wisdom to take care of nature. In Marisol McDonald and the Clash 
Bash/Marisol McDonald y la fiesta sin igual (2013), Marisol, the multiracial main character, 
desperately wants her Abuelita to come visit from Peru for her birthday party. Marisol’s mom 
uses her wisdom to explain the situation to Marisol and comfort her saying, “‘Marisol, it isn’t 
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just the money,’ Mami explains. ‘It’s hard to get papeles to come to the United States. Abuelita 
needs a special document called a visa to visit us, but sometimes it takes a long time for the visa 
to arrive.” 
Other adults/children were found to hold wisdom in thirteen of the seventy-five (17.3%) 
books analyzed (Table 7). Other adults/children used their wisdom as a societal tool in four 
books and as a mechanism for deepening understanding in three books. Imparting self-
acceptance, advice, comfort, and family relationships were ways in which other adults/children 
were depicted using their wisdom twice. Other adults/children in the picture books analyzed used 
the wisdom for self-love, friendship, and culture once (Table 11). One Word From Sophia (2015) 
and its sequel, Two Problems for Sophia (2018), show the other adults, uncle and grandma, in 
Sophia’s life as using their wisdom as a societal tool. As Sophia states her case in the first book 
and tries to solve the problems in the second book, the adults in her life are consistently using 
their societal knowledge and understandings to teach Sophia new words and answer her 
questions. The adults are depicted as the ones holding the wisdom in the story, not Sophia (See 
example Figure 7). Another example of a non-parental adult holding wisdom in a book is in 
Tessie Tames her Tongue (2017). In the story, Tessie, the multiracial main character, has a 
problem. She has a hard time listening to others and instead talks all the time. When this results 
in her friends and family becoming frustrated with her, she seeks help from her school counselor, 
Mr. Abel. Mr. Abel is able to use his wisdom to help Tessie reach new understandings and 
discover strategies to “tame her tongue” (See example Figure 8). 
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Figure 7: Page from "One Word from Sophia" (2015). Here, one of the other adults in Sophia's life, her uncle is depicted using 
his societal knowledge and understandings to impart wisdom onto Sophia. 
 
 
Figure 8: Pages from "Tessie Tames Her Tongue" (2017). Mr. Abel, the school counselor, can be seen using his wisdom to help 
Tessie understand and discover strategies. 
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There were three books (4%) in which all of the characters held wisdom (Table 7). In 
these books, the characters were depicted as using their wisdom to gain meaning from each 
experience twice, as well as for family and cultivating connections once (Table 12). Who Will I 
Be, Lord? (2009) shares the story of a young multiracial girl as she tries to understand what the 
future has in store for her through the lives, history, and memories of her family members. As the 
little seeks to understand her family members and their lives, each character is shown has having 
lessons and wisdom to offer. Among the many characters, the little girl’s Great-Grandpap taught 
her that “Nothin’s more important than family”, Grampa said to always remember the Golden 
Rule, and her Grandma teaches her the importance of education. The little girl values each lesson 
and piece of wisdom from her family. 
There were nine books (12%) in which I determined that no wisdom was held by a 
character (Table 7). Similar to the books that showed no power dynamics, the books that 
depicted no characters as holding wisdom did not have elaborated plot lines.  
Author/Illustrator Background 
 Background information on each author/illustrator was found via information on jacket 
flaps, backs of books, Internet searches, as well as personal/publisher websites. It is recognized 
that I do not know how authors/illustrators self-identify. Race/Ethnicity was coded as Black, 
White, Asian, Latinx, or Multiracial. If no specific background information was found, the 
author and/or illustrator was coded as unknown (Table 13). Based on this information, 
authors/illustrators were then identified as either outside or inside the group they were depicting 
(Table 14). Given the focus of the study, with featured characters in the corpus of books being 
multiracial, authors/illustrators were identified as “Outside of the group they were depicting” if 
they were not multiracial themselves.  
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 Identifying information was unable to be found for thirty-eight (50.7%) authors and 
forty-three illustrators (57.3%). Fifteen authors (20%) and eight illustrators (10.7%) were 
identified as being inside of the group they were depicting. Sixteen authors (21.3%) and twenty 
illustrators (26.7%) were outside of the group they were depicting. There were four authors and 
two illustrators who were identified as being inside of the group they were depicting due to their 
belonging to one of the specific ethnicities/cultures depicted in the picture book or due to the 
picture book being a fictional representation of some part of their life. My Two Grandads (2011) 
is one example of this. The author, Floella Benjamin, is Trinidadian-British. Although she is not 
multiracial and the character in her story is, Trinidadian culture is one of the two specific 
cultures highlighted in the book. It was therefore determined that the cultural information was 
significant enough to label her as being inside of the group she was depicting. Just fourteen 
authors (18.7%) and six illustrators (9.3%) were able to be identified as multiracial.  
 In the search for author/illustrator background information, I also noted when 
authors/illustrators had an interracial marriage/partnership and/or multiracial children. Sixteen 
authors/illustrators (21.3%) were found to have interracial marriages/multiracial children. Eleven 
of those sixteen authors/illustrators (68.8%) were identified as being outside of the group they 
were representing. 
Voices Included 
 Whose voices are heard? Whose are missing? The characters and entities included in 
stories have a voice. The voices that are included, amplified, or left out in a book sends a 
message as to who and what is important. Picture books are a shorter format of literature, thus 
their time and space to include voices is limited. This makes the message of whose voices are 
heard and whose voices are missing all the more valuable. Of the seventy-five pictures analyzed, 
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forty-three (57.3%) of them highlighted the voices of the multiracial character (Table 15). The 
Remember Balloons (2018) does this by having the multiracial character, James, narrate the story 
and depicting them experiencing a full range of emotions. In The Remember Balloons, memories 
are held inside of balloons. When James’s Grandpa starts having problems with his balloons, 
with some getting stuck in trees or floating away, James becomes confused and upset. By the end 
of the book, James is the one to share the stories of his balloons when his Grandpa has lost all of 
his (See example Figure 9 and Figure 10). In portraying James in this way, his feelings, thoughts, 
and voice is brought to the forefront of the book.  
 
Figure 9: A page from "The Remember Balloons" (2018). Here, James is depicted upset. His voice and feelings are one of the 
focus points of the book. 
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Figure 10: A page from "The Remember Balloons" (2018). This is the last page of the picture book, when James' voice is shown 
as being amplified as he is the one to share his memories with his Grandpa who is forgetting. 
 
Sixteen books (21.3%) amplified the voice of the narrator. These books, such as Over the 
River & Through the Wood (2015), rely on the unnamed narrators to carry the reader through the 
story. Thoughts, opinions, and even emotions of specific characters are not shared. Instead 
generalized statements are shared, such as this one from Over the River & Through the Wood: 
“Over the river and through the wood–The horse is trotting fast. The sleigh bells ring; We laugh 
and sing. To Grandma’s house, at last!”  
Six of the picture books (8%) emphasized the voices of the parents/adults in the text. 
Pecan Pie Baby (2013) does this by making the mother’s voice a key part of both the problem 
and solution, as well as a constant throughout the general plot line. 
Thirteen of the picture books (17.3%) analyzed depicted all voices in the text being heard 
equally. Mixed Blessing: A Children’s Book About a Multi-Racial Family (2012) is one example 
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of this. In this book, Jackson, the multiracial main character, and his mom and dad spend a day at 
the zoo and discuss what it means to be multiracial. As they spend their day together, all three 
characters are given the opportunity to ask and answer questions. This depiction puts their voices 
on an equal playing field. Two books (2.7%) were identified as having no real voices 
highlighted. These books did not have elaborated plots and contained minimal text/images. 
Race, Culture, and the Status Quo 
What do this narrative and these pictures say about race? Culture? Resistance to the status 
quo? I found a variety of themes regarding the above questions within the picture book sample 
(Table 16). Forty-nine out of the seventy-five books (65.3%) presented multiraciality/multiracial 
families as the norm. These books did not directly commentate on issues related to race, culture, 
or resistance to the status quo. Instead they presented their multiracial characters and families as 
societal/cultural norms. One example of this is Alanda and the Frog Prince (2014). The story 
itself does not explicitly share any message regarding race or culture. It focuses on Alanda, a 
little girl exploring the outdoors on a rainy day. The book does, however, present a multiracial 
family as the norm. In the first few pages, a family portrait featuring Alanda, her Black mom, 
and White dad in the background in several of the illustrations. In simply presenting this without 
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drawing any special attention or commentary to it, the picture book makes a statement that 
multiracial families and people are part of the norm (See example Figure 11).  
 
Figure 11: An illustration from "Alanda and the Frog Prince" (2014). The portrait of Alanda and her multiracial family can be 
seen in the background of the illustration. 
 
I identified five picture books (6.7%) that reinforced the racial binary and five picture 
books (6.7%) that broke the racial binary. Juan F. Perea describes the racial binary as “…the 
conception that race in America consists, either exclusively or primarily, of only two constituent 
racial groups, the Black and the White” (1998). This binary also “dictates that all other racial 
identities and groups in the United States are best understood through the Black/White binary 
paradigm” (Perea, 1998). Olu’s Dream (2017) breaks the Black/White racial binary by 
presenting the multiracial character Olu and his family, an Asian mom and Black dad, and not 
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depicting them through a Black/White lens. I am Mixed (2013) reinforces the racial binary 
mainly through its illustrations. As multiracial twins describe their identities and try to celebrate 
being both black and white, the pictures and layout of the book separate it into a binary (See 
example Figure 12). The twins, Jay, who has a lighter complexion and hair, and Nia, who has a 
darker complexion and hair, are also paired with the parent that is closer their complexions. Nia 
is depicted with their mom, who is Black, and Jay is depicted with their dad, who is White. This, 
again, reinforces the Black/White Racial Binary. 
 
Figure 12: An illustration from "I am Mixed" (2013) depicts multiracial twins Nia and Jay with the images split into a binary of 
light in dark, representative of the Black/White racial binary. 
 Four out of the seventy-five books (5.3%) were determined to share the theme of “Not 
one or the other, but both”. These books explicitly encouraged their multiracial characters to not 
view themselves as a fraction of their various racial identities. Rather, the multiracial characters 
were urged to embrace all of their identities as a whole. Four books (5.3%) were also identified 
to explicitly share the idea that “It is okay to be multiracial”. Multiracial characters in these 
books typically went on journeys, either internally or outwardly, to find self-confidence in their 
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multiracial identities. Three books (4%) shared stories of multiraciality in history. All three of 
these books, My Name is Oney Judge (2010), She Sang Promise: The Story of Betty Mae Jumper, 
Seminole Tribal Leader (2010), and Rock and Roll Highway: The Robbie Robertson Story 
(2014), focused on specific figures in history. I also identified three books (4%) as commentating 
on race and culture by sharing a theme of “Everyone is unique”. “Embrace the non-dominant 
culture” and “Multiraciality being othered” were themes that the researcher identified in two 
books each. In The Favorite Daughter (2013), the main character is encouraged to embrace her 
Japanese heritage. At the beginning of the picture book, Yuriko, discouraged by the thoughts and 
opinions of her peers, wants to change her name to an “American” one like Michelle. As the 
story goes on, Yuriko’s father gently nudges her towards having pride in her culture and herself, 
at one point saying to her, “So you want an ordinary name, but you want to do something 
different from everyone else in art. I like the second part a lot.” By the end of the book, Yuriko 
has embraced herself and her culture. 
I determined the following themes and commentary were shared in one book (1.3%) 
each: “Everyone is multiracial/multiethnic”, “Multiracial is normal and not a mistake”, the 
challenging of multiracial stereotypes, promotion of assimilation into dominant culture, dismissal 
of need for multiracial representation, and the depiction of outside validation as necessary. I am 
Flippish! (2011) shared the theme of “Everyone is multiracial/multiethnic”. In this book, Sean, a 
multiracial child, learns to describe himself as Flippish, Filipino and Irish. After sharing this with 
his classmates, Sean’s peers join him and begin to describe themselves as a variety of 
combinations. Vietalian (Vietnamese Italian), Candranian (Canadian Ukranian), and Swenglish 
(Swedish English) are just a few words that Sean and his peers create. This depiction combines 
race, ethnicity, and nationality to build connections across characters and share a theme that 
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everyone is multiracial/multiethnic/multinational. Three books (4%) were identified as using 
non-human analogies to commentate on race, and one book (1.3%) included no commentary. 
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Chapter Four 
Discussion 
Through a content analysis of seventy-five books, this study sought to examine 
multiracial representation in children’s picture books. This topic was investigated using the 
following questions: 
• Are characters outside the mainstream culture depicted as individuals or as caricatures? 
• Does their representation include significant specific cultural information? Or does it 
follow stereotypes? 
• Who has the power in this story? What is the nature of their power, and how do they use 
it? 
• Who has wisdom? What is the nature of their wisdom, and how do they use it? 
• Who has written this story? Who has illustrated it? Are they inside or outside the groups 
they are presenting? 
• Whose voices are heard? Whose are missing? 




Following the identification of the corpus of books, I found that, currently, there are few 
books that offer multiracial windows and mirrors. Those that do exist, are not easily accessible.  
The Cooperative Children’s Book Center (CCBC) releases yearly publishing statistics regarding 
children’s books about people of color and Indigenous peoples. Between 2009 and 2018, the 
CCBC received 34, 253 books. Out of those 34, 253 books, only 5,103 (14.9%) were identified 
as being about African/African Americans, American Indians/First Nations, Asian Pacifics/Asian 
Pacific Americans, or Latinx individuals or communities (Cooperative Children’s Book Center, 
2019). The CCBC data does not specifically identify books about multiracial 
individuals/communities or distinguish just how many of the children’s books that they are 
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analyzaing are picture books. Additionally, the data set does not yet include statistics for books 
published in 2019. Still, the CCBC’s statistics provide a jumping off point for understanding the 
frequency multiracial representation in children’s books. For this study, I sought to identify 
children’s picture books featuring multiracial characters. I was only able to identify 75 published 
between the years of 2009-2019. The identification of books for this study spanned across seven 
websites and used search phrases, such as “Racially Mixed People-Fiction”, that would not 
necessarily be used by the average searching reader. Although several measures were taken to 
make my book identification process as comprehensive as possible, I do acknowledge that it is 
possible that books were overlooked. Still, 75 out of 34,253+ books (0.21%) is startling result 
that shows just how few multiracial individuals have in children’s picture books. 
 The content analysis of the books found that the majority of the picture books depicted 
multiracial characters as holding the power (78.6%) and wisdom (48%) in their stories. The 
percentage of multiracial characters holding power is most likely due to the fact that many of the 
multiracial characters were positioned as the main characters in the stories. As a result, they were 
often the narrators or the drivers of the story and were able to make key decisions and actually 
dictate the story. It is interesting to note that multiracial characters were never depicted as 
holding societal power. Similar to power, the multiracial characters that held wisdom were 
positioned as the main characters. Consequently, much of the wisdom that they held was directly 
related to gaining self-acceptance, self-love, or a greater understanding of self after either an 
external or internal journey. Parents and Other Adults/Children combined held a percentage of 
wisdom close to that of the multiracial characters, 40%. These depictions had the multiracial 
characters looking to their parents, other adults, and, on a few occasions, other children, for 
answers regarding the various issues presented in each book.   
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 The overwhelming majority of the picture books, 84%, did not provide specific cultural 
information. These books often depicted a multiracial character as a main character but made no 
specific mentions of race or ethnicity. Popularly, this type of representation has become known 
as “casual diversity” (Frazee, 2019), however, Rudine Sims Bishop labeled these types of books 
as culturally “generic” (1993). Culturally generic books include characters that are people of 
color or Indigenous but have few, if not no, “specific details that might serve to define those 
characters culturally” (Sims Bishop, 1993). These books also typically include plotlines and 
themes that are seen as common or universal. The Nesting Quilt (2015) provides one example of 
a culturally generic book. The story follows the multiracial main character, Maya, as she learns 
to prepare a quilt as a gift for her new baby sibling. These types of books offer representation 
that is important and necessary: multiracial children going to the beach and dance class, being 
princesses and warriors, creating art, handling family issues, etc. However, while necessary, this 
type of representation cannot replace the essential representation that culturally specific books 
provide. Books that speak to the diverse and unique experiences of being multiracial. This study 
found that there is still a great need for culturally specific children’s books featuring multiracial 
characters. 
 Although there were only three books that depicted multiracial characters as non-human 
entities, the statement they make should not be overlooked. In depicting multiracial characters as 
sporks, bear-pigs, and colors, these books do contribute, in a way, to an erasure of actual 
multiracial people and experiences. In specifically avoiding tackling the concept of race, these 
books take away from the very real experiences of multiracial children and people. There are 
very few books centering multiracial characters available. Although there were only three books 
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in the sample set that were found to represent multiracial characters in this way (as non-human), 
these kind of depictions only further limits multiracial readers seeking authentic representation. 
 It is hard to interpret the implications of the results of the author/illustrator racial/ethnic 
background information due to identifying information not being able to be found for 50.7% of 
authors and 56% of illustrators (Table 14). Access to information regarding authors and 
illustrators was limited to what could be found via websites, the Internet, and the books 
themselves. As a result, conclusive identifying information was difficult to find for the majority 
of the authors and illustrators. Of those that were able to be identified, it is interesting to note that 
the majority of both the authors (21.3%) and illustrators (26.7%) were outside of the group they 
were representing (multiracial characters). This suggests that there is still a large need for diverse 
authors and illustrators, particularly those that are multiracial. I also found it interesting to find 
that sixteen (21.3%) authors/illustrators had an interracial marriage and/or multiracial children. 
Eleven of those 16 authors/illustrators (68.8%) were identified as being outside of the group they 
were representing in their books, in other words not multiracial themselves. In many cases, these 
multiracial families/children provided the inspiration for the books that were written. This 
overall lack of authors/illustrators that belong to the communities that they were writing about 
may be a reason why there were so few books in the sample set that were culturally specific. 
Individuals that belong to the communities that they are depicting are able to weave in 
experiences and details about the communities in a way that celebrates them rather than othering 
them. My Two Grandads (2011) is one example of this, as the author, Floella Benjamin 
incorporates her Trinidadian heritage into the story. 
Out of the seventy-five books analyzed, only nine (12%) presented plotlines and themes 
that adhered to the common multiracial stereotype of not fitting in/belonging. These books depict 
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their multiracial characters as insecure in their identities. There were only twelve books (16%) in 
the sample set that directly commentated on multiracial identity. Nine out of twelve of those 
books (75%) depicting multiracial characters as insecure in and uncertain of their multiracial 
identities, leaves multiracial readers with very few positive and confident depictions to turn to. A 
lack of titles that present multiracial characters, with specific cultural information, in a positive 
light sends a message to multiracial children. In leaving them out, they are told that they and 
their experiences do not matter. This can prevent them from developing confidence in and love 
for their own multiracial identity. 
Implications 
 This study has implications for further research in the field of children’s literature as well 
as education. Discussions and investigations regarding accurate representation and diversity 
continue to be prevalent in both fields. Multicultural representation needs to be a part of those 
conversations. This study provides a launching point for future research regarding multiracial 
representation in children’s picture books. It would be interesting to conduct research exploring 
multiracial children’s responses to multiracial representation in children’s picture books, as well 
as what, if any, multiracial picture books are available in libraries and school settings. 
A close examination of books that specifically commentate on the multiracial experience 
and multiracial identity using Maria P.P. Root’s Bill of Rights for Racially Mixed People (1995) 
would provide an analysis of available books from a multiracial perspective. Analyzing 
multiracial representation in books with a declaration of rights specifically for multiracial people 
proposed by a multiracial individual, would provide results that would perhaps be a more 
authentic overview of the authenticity of multiracial representation. 
 Additional research examining multiracial representation in children’s picture books is 
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necessary. One limitation of my study was the process of identifying texts. I worked to make the 
identification process as comprehensive as possible by using various search terms and databases. 
However, it is possible books may have been overlooked. It is also important to note that 
although I analyzed the data carefully, and used the Mendoza & Reese (2001) framework to 
guide the analysis, subjectivity remained an issue. Steps were taken to limit misinterpretations or 
assumptions, such as reading the data and examining the picture books several times for 
accuracy. Still, replicating this study with multiple researchers would be beneficial in ensuring 
results are authentic and legitimate. 
For current educators, this study serves to increase awareness regarding multiracial 
representation in books. The multiracial population is growing. The representation in the books 
that children are exposed to in classrooms should be growing alongside it. I hope that this study 
adds to the ongoing conversations surrounding diverse representation in children’s literature and 
shines a light on multiracial representation and its necessity. 
  
MIRRORS OF OUR OWN 39 
References 
Chaudhri, A., & Teale, W. H. (2013). Stories of multiracial experiences in literature for children, 
ages 9–14. Children's Literature in Education, 44(4), 359-376. 
http://dx.doi.org/10.1007/s10583-013-9196-5 
Cooperative Children’s Book Center. (2019). Publishing Statistics on Children's/YA Books about 
People of Color and First/Native Nations and by People of Color and First/Native 
Nations Authors and Illustrators. Retrieved on May 3, 2020, from 
https://ccbc.education.wisc.edu/books/pcstats.asp 
Frazee, A. R. (2019). Notes from an equity fellow: casual diversity and ALA conference spark 
enthusiasm. OLA Quarterly, 25(2), 13-15. https://doi.org/10.7710/1093-7374.1986 
Jones, N. A., & Bullock, J. (2012). The two or more races population: 2010. Census brief No. 
C2010BR-13. Washington, DC: U.S. Census Bureau.  
Jones, N. A., & Smith, A. S. (2001). The two or more races population: 2000. Census brief No. 
C2KBR/01-6. Washington, DC: U.S. Census Bureau.  
Mann-Boykin, J.K. (2016). What the children are reading: a content analysis of minority male 
characters in preschool children's libraries. [Doctoral dissertation, University of 
Denver]. Digital Commons @ DU. https://digitalcommons.du.edu/etd/1208 
Mendoza, J., & Reese, D. (2001). Examining multicultural picture books for the early childhood 
classroom: Possibilities and pitfalls. Early Childhood Research & Practice, 1-32. 
Oxford English Dictionary. (n.d.). Caricature, n. In OED Online. Retrieved on April 29, 2020, 
from www.oed.com/view/Entry/27973 
Oxford English Dictionary. (n.d.). Stereotype, n. and adj. In OED Online. Retrieved on April 29, 
2020, from www.oed.com/view/Entry/189956 
MIRRORS OF OUR OWN 40 
Parker, K., Horowitz, J. M., Morin, R., & Lopez, M. H. (2015). Race and multiracial americans 
in the U.S. census. Pew Research Center. 
https://www.pewsocialtrends.org/2015/06/11/chapter-1-race-and-multiracial-americans-
in-the-u-s-census/ 
Perea, J. (1998). The black/white binary paradigm. In R. Delgado, & J. Stefancic (Eds.), The 
latino/a condition: A critical reader (pp. 361). NYU Press. 
Pires, M. D. N. (2011). Building identity and understanding diversity–Children's literature and 
traditional literature potential in the school curriculum. (ED528330). ERIC. 
https://files.eric.ed.gov/fulltext/ED528330.pdf 
Root, M. P. P. (1995). A bill of rights for racially mixed people. In M. P. P. Root (Ed.),The 
multiracial experience: Racial borders as the new frontier (pp. 3-14). SAGE 
Publications. 
Sims Bishop, R. (1990). Mirrors, windows, and sliding glass doors. Perspectives: Choosing and 
Using Books for the Classroom, 6(3). 
Sims Bishop, R. (1993). Multicultural literature for children: Making informed choices. In V. 
Harris (Ed.), Teaching multicultural literature, k–8 (pp. 39-51). Christopher-Gordon. 
Skinner, A. L., Perry, S. P., & Gaither, S. (2020). Not quite monoracial: Biracial stereotypes 
explored. Personality and Social Psychology Bulletin, 46(3), 377-392. 
Tunks, K., Giles, R., & Rogers, S. (2015). A survey of teachers’ selection and use of children’s 
literature in elementary classrooms. The Language and Literacy Spectrum, 25, 58-71. 
US Census Bureau. (2018). History of the decennial census. US Census Bureau. 
https://www.census.gov/programs-surveys/decennial-census/about/history.html 
  




Distribution of Power 
Individual/Group Number of books 
(Total = 75) 
Percentage 
Multiracial character 59 78.6 
Parent(s) 8 10.7 
Narrator 5 6.7 
Society 4 5.3 
Other adults 10 13.3 
No power dynamics 11 14.7 
 
Table 2 
Multiracial Characters’ Use of Power 
Use of Power Number of depictions 
(Total = 59) 
Percentage 
Dictate story 36 61 
Make key decisions 34 57.6 
Societal power 0 0 
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Table 3 
Parents’ Use of Power 
Individual/Group Number of depictions 
(Total = 8) 
Percentage 




Societal power 4 50 
Makes key decisions 1 12.5 
Othering power 0 0 
 
Table 4 
Narrators’ Use of Power 
Individual/Group Number of depictions 
(Total = 5) 
Percentage 




Societal power 0 0 
Makes key decisions 0 0 
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Table 5 
Society’s Use of Power 
Individual/Group Number of depictions 
(Total = 4) 
Percentage 
Dictate story 0 0 
Influence multiracial characters 
emotions/thoughts 
0 0 
Societal power 0 0 
Makes key decisions 0 0 
Othering power 4 100 
 
Table 6 
Other Adults’ Use of Power 
Individual/Group Number of depictions 
(Total = 10) 
Percentage 




Societal power 7 70 
Makes key decisions 1 10 
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Table 7 
Distribution of Wisdom 
Individual/Group Number of books 
(Total = 75) 
Percentage 
Multiracial character 36 48 
Parent(s) 17 22.7 
Narrator 7 9.3 
All characters 3 4 
Other adults/children 13 17.3 
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Table 8 
Multiracial Characters’ Use of Wisdom 
Individual/Group Number of depictions 
(Total = 36) 
Percentage 
Possessing/acquiring understanding  13 36.1 
Self-acceptance 11 30.5 
Self-love 11 30.5 
Cultivate connections 5 13.9 
Relate to culture 5 13.9 
Family 4 11.1 
Societal knowledge 1 2.8 
Empowerment 1 2.8 
Comfort 





Set norms 1 2.8 
Entertainment 1 2.8 
Self-care 1 2.8 
Friendship 1 2.8 
Love 1 2.8 
Advice 0 0 
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Table 9 
Narrator’s Use of Wisdom 
Individual/Group Number of depictions 
(Total = 7) 
Percentage 
Possessing/acquiring understanding  0 0 
Self-acceptance 1 14.3 
Self-love 1 14.3 
Cultivate connections 4 57.1 
Relate to culture 0 0 
Family 3 42.9 
Societal knowledge 1 14.3 
Empowerment 0 0 
Comfort 





Set norms 0 0 
Entertainment 0 0 
Self-care 0 0 
Friendship 0 0 
Love 0 0 
Advice 0 0 
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Table 10 
Parents’ Use of Wisdom 
Individual/Group Number of depictions 
(Total = 17) 
Percentage 
Possessing/acquiring understanding  4 23.5 
Self-acceptance 6 35.3 
Self-love 6 35.3 
Cultivate connections 0 0 
Relate to culture 3 17.6 
Family 2 11.8 
Societal knowledge 2 11.8 
Empowerment 0 0 
Comfort 





Set norms 0 0 
Entertainment 0 0 
Self-care 0 0 
Friendship 0 0 
Love 0 0 
Advice 2 11.8 
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Table 11 
Other Adults/Children’s Use of Wisdom 
Individual/Group Number of depictions 
(Total = 13) 
Percentage 
Possessing/acquiring understanding  3 23.1 
Self-acceptance 2 15.4 
Self-love 1 7.7 
Cultivate connections 0 0 
Relate to culture 1 7.7 
Family 2 15.4 
Societal knowledge 4 30.8 
Empowerment 0 0 
Comfort 





Set norms 0 0 
Entertainment 0 0 
Self-care 0 0 
Friendship 1 7.7 
Love 0 0 
Advice 2 15.4 
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Table 12 
All Characters’ Use of Wisdom 
Individual/Group Number of depictions 
(Total = 3) 
Percentage 
Possessing/acquiring understanding  0 0 
Self-acceptance 0 0 
Self-love 0 0 
Cultivate connections 1 33.3 
Relate to culture 0 0 
Family 1 33.3 
Societal knowledge 0 0 
Empowerment 0 0 
Comfort 





Set norms 0 0 
Entertainment 0 0 
Self-care 0 0 
Friendship 0 0 
Love 0 0 
Advice 0 0 
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Table 13 
Author and Illustrator Race/Ethnicity 
Race/Ethnicity Number of 
authors 
Percentage Number of 
illustrators 
Percentage 
White 8 10.7 7 9.3 
Black 7 9.3 4 5.3 
Asian 5 6.7 9 12 
Latinx 0 0 3 4 
Multiracial 14 18.7 7 9.3 
Unknown 38 50.7 42 56 
 
Table 14 
Authors’ and Illustrators’ Relationship to the Group they are Representing 
Relationship to group Number of 
authors 
  Percentage Number of 
illustrators 
Percentage 
Inside 15 20 8 10.7 
Outside 16 21.3 20 26.7 
Inside (It is their story) 2 2.7 1 1.3 
Inside (Belong to one 
of the cultures) 
2 2.7 1 1.3 
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Table 15 
Voices Included in the Picture Books 
Voice Number of books 
(Total = 75 ) 
Percentage 
Multiracial 43 57.3 
Narrator 16 21.3 
All voices 13 17.3 
Parents/adults 6 8 
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Table 16 
Themes Related to Race, Culture, and the Statues Quo 
Theme Number of books 
(Total = 75) 
Percentage 
Multiraciality existing in history  3 4 
Multiraciality as norm 49 65.3 
It’s okay to be multiracial 4 5.3 
Reinforces racial binary 5 6.7 
Breaks racial binary 5 6.7 
Everyone is unique 3 4 
Embrace non-dominant culture 2 2.7 
Everyone is multiracial/multiethnic 1 1.3 
Not one or the other, but both 





Non-human analogies 3 4 
Challenges multiracial stereotypes 1 1.3 
Promotes assimilation into dominant culture 1 1.3 
Multiraciality is normal and not mixed up 1 1.3 
Dismisses need for representation 1 1.3 
Outside validation is necessary 1 1.3 
No commentary 1 1.3 
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Appendix A 
 
Picture Books Analyzed 
 
Alko, S. (2009). I am your peanut butter big brother (S. Alko, Illus). Random House Children’s 
Books. 
Annino, J. G. (2010). She sang promise: The story of Betty Mae Jumper, Seminole tribal leader 
(L. Desmini, Illus). National Geographic. 
Arnold, M. D. (2016). A welcome song for baby (S. Allsop, Illus). Random House Children’s 
Books. 
Ashman, L. (2015). Over the river & through the wood (K. Smith, Illus). Sterling Children’s 
Books. 
Ashman, L. (2016). Henry wants more! (B. B. Hughes, Illus). Random House Children’s Books.  
Atinuke. (2012). Anna Hibiscus’ song (L. Tobia, Illus). Walker. 
Atinuke. (2013). Splash, Anna Hibiscus! (L. Tobia, Illus). Kane Miller. 
Atinuke. (2015). Double trouble for Anna Hibiscus (L. Tobia, Illus). Kane Miller. 
Averbeck, J. (2018). Two problems for Sophia (Y. Ismail, Illus). Margaret K. McElderry Books. 
Averbeck, J. (2015). One word from Sophia (Y. Ismail, Illus). Atheneum Books for Young 
Readers. 
Baker, A. (2016). Ella and the knot fairies (A. Baker, Illus). CreateSpace Independent Publishing 
Platform. 
Beaton, K. (2015). The princess and the pony (K. Beaton, Illus). Scholastic Incorporated. 
Beauvais, G., & Jones, S. A. (2013). I am mixed (J. C. Webster, Illus). Stranger Comics. 
Benjamin, F. (2011). My two grandads (M. Chamberlain, Illus). Frances Lincoln Children’s 
Books. 
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Blackstone, S., & Scribens, S. (2017). Baby’s first words (C. Engel, Illus). Barefoot Books, 
Limited. 
Bluitt, C. (2012). Alanda and the frog prince. (C. Bluitt, Illus). CreateSpace Independent 
Publishing Platform. 
Brown, L. (2016). The airport book. Roaring Brook Press. 
Brown, M. (2011). Marisol McDonald doesn’t match/Marisol McDonald no combina (S. 
Palacios, Illus). Children’s Book Press. 
Brown, M. (2013). Marisol McDonald and the clash bash/Marisol McDonald y la fiesta sin 
igual (S. Palacios, Illus). Lee & Low Books. 
Brown, M. (2016). Marisol McDonald and the monster/Marisol McDonald y el monstruo (S. 
Palacios, Illus). Lee & Low Books. 
Burnell, C. (2013). Snowflakes (L. E. Anderson, Illus). Scholastic. 
Burnell, C. (2016). Ballet Dreams  (L. E. Anderson, Illus). Scholastic.Scanlon, L. G. (2009). All 
the world (M. Frazee, Illus). Beach Lane Books. 
Catledge, T. (2013). Mixed me: A tale of a girl who is both black and white (A. Rivire, Illus). 
CreateSpace Independent Publishing Platform. 
Chung, A. (2017). Out! (A. Chung, Illus). Henry Holt and Company (BYR). 
Chung, A. (2018). Mixed: A colorful story (A. Chung, Illus). Henry Holt and Company (BYR). 
Coelho, J. (2017). Luna loves library day (F. Lumbers, Illus). Andersen Press Limited. 
Compestine, Y. C. (2011). Crouching tiger (Y. Nascimbene, Illus). Candlewick Press. 
Cosman, M. (2012). Mixed blessing: A children’s book about a multi-racial family (K. Kendall, 
Illus). CreateSpace Independent Publishing Platform. 
Crockett-Corson, K. (2017). My good morning (J. Brezovec, Illus). Clavis. 
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Diggs, T. (2015). Mixed me! (S. W. Evans, Illus). Feiwel & Friends. 
Ehrenberg, P. (2017). Queen of the Hanukkah dosas (A. Sarkar, Illus). Farrar, Straus and Giroux 
(BYR). 
Evans, M. G. (2015). Spit & sticks: A chimney full of swifts! (N. Gsell, Illus). Charlesbridge. 
Evans, S. W. (2009). Olu’s dream (S. W. Evans, Illus). HarperCollins. 
Falwell, C. (2015). The nesting quilt (C. Falwell, Illus). Tillbury House Publishers. 
Fergus, M. (2016). The day Santa stopped believing in Harold (C. Atkinson, Illus). Tundra. 
Fields, M. (2019). Honeysmoke: A story of finding your color (Y. Moises, Illus). Imprint. 
Gianferrari, M. (2017). Hello goodbye dog (P. Barton, Illus). Roaring Brook Press. 
Going, K. L. (2017). Bumpety, dunkety, thumpety-thump (S. Shin, Illus). Beach Lane Books. 
Graham, B. (2016). Home in the rain (B. Graham, Illus). Candlewick Press. 
Jones, S. (2017). Alphabet family band (S. Jones, Illus). Blue Manatee Press. 
Macbeth, J. (2012). Oh, oh, baby boy! (J. Macbeth, Illus). Blood Orange Press. 
MacLachlan, P. (2013). You were the first (S. Graegin, Illus). Little, Brown Books for Young 
Readers. 
Maclear, K. (2010). Spork (I. Arsenault, Illus). Kids Can Press. 
Martin, M. (2017). Tessie tames her tongue: A book about learning when to talk and when to 
listen (C. Lehman, Illus). Free Spirit Publishing. 
Mayeno, L. (2016). One of a kind, like me/único como yo (R. Liu-Trujillo, Illus). Blood Orange 
Press. 
Mayer, P. (2016). Chicken soup, chicken soup (D. Melmon, Illus). Lerner Publishing Group. 
Manushkin, F. (2015). Happy in our skin (L. Tobia, Illus). Candlewick Press. 
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McAllister, M., & Sterling, H. (2015). 15 things not to do with a baby (H. Sterling, Illus). 
Frances Lincoln Children’s Books. 
McIntyre, S. (2014). There’s a shark in the bath (S. McIntyre, Illus). Scholastic. 
Meshon, A. (2013). Take me out to the yakyu (A. Meshon, Illus). Atheneum Books for Young 
Readers. 
Moore, J. (2013). My mom is a foreigner, but not to me (M. So, Illus). Chronicle Books LLC. 
Nelson, V. M. (2009). Who will I be, lord? (S. Qualls, Illus). Random House Children’s Books. 
Oliveros, J. (2018). The remember balloons (D. Wulfekotte, Illus). Simon & Schuster for Young 
Readers. 
Paolilli, P., & Brewer, D. (2017). Nightlights (A. Brereton, Illus). Albert Whitman. 
Paul, M. (2015). Water is water: A book about the water cycle (J. Chin, Illus). Roaring Brook 
Press. 
Pignataro, A. (2015). Agatha (A. Pignataro, Illus). little bee books. 
Raczka, B. (2017). Niko draws a family (S. Shin, Illus). Lerner Publishing Group. 
Robertson, S. (2014). Rock and roll highway: The Robbie Robertson story (A. Gustavson, Illus). 
Henry Holt and Company (BYR). 
Rocco, J. (2011). Blackout (J. Rocco, Illus). Disney-Hyperion. 
Ryan, L. V. (2011). I am flippish! (A. Soliz, Illus). CreateSpace Independent Publishing 
Platform. 
Say, A. (2013). The favorite daughter (A. Say, Illus). Arthur A. Levine Books. 
Shannon, G. (2015). One family (B. Gomez, Illus). Farrar, Straus and Giroux (BYR). 
Sher, E. (2017). Away (Q. Leng, Illus). Groundwood Books Limited. 
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Sileo, F. J. (2017). Did you hear? A story about gossip (J. Zivion, Illus). American Psychological 
Association. 
Simmons, A. (2017). I’m big now! (G. Birkett, Illus). Andersen Press USA. 
Smiley, J. (2016). Twenty Yawns (J. Smiley, Illus). Scholastic Incorporated. 
Stehlik, T. D. (2009). Violet (V. V. Jovanovic, Illus). Second Story Press. 
Turner, D. D. (2010). My name is Oney Judge (C. Massey, Illus). Third World Press. 
Wahl, P. (2018). Sonya’s chickens (P. Wahl, Illus). Tundra. 
Watkins, S. Q. (2015). Chyna’s doll (S. Q. Watkins, Illus). Baobab Publishing. 
Williams, M. (2018). I’m mixed! (E. Agresta, Illus). Loving Healing Press. 
Wilson-Max, K. (2014). Where’s Lenny?  (K. Wilson-Max, Illus). Frances Lincoln Children’s 
Books. 
Winstanley, N., & Walker, T. (2011). Cinnamon baby (J. Nadeau, Illus). Kids Can Press. 
Woodson, J. (2010). Pecan pie baby (S. Blackall, Illus). Penguin Young Readers Group. 
